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In the parable of the sower, Jesus described aefano spread seed into four types
of soil: along a path, amid rocks, amongst thoansl, in good soil. The bible explains that the
seed is the Word of God. The farmers can be integgdras the people whom God has chosen
to share the Word of God. In Nigeria, God has amedi CRE teachers as one of the most
important types of farmers to share His Word. AsiGdéarmers, CRE teachers can share the
Word in such a manner that the Word will fall alahg path, among rocks or thorns, or in
good soil. Just as the location in which the farsmwed the seed influenced how well the
seeds grew and the eventual fruitfulness of thdsses® too the strategies with which CRE
educators teach influences how well their studkatis and the eventual fruitfulness of their
students. This paper is going to compare the sesdte farmer spread along the path and
the seed spread in good soill.

The seeds that the farmers spread along the pa&heaéen by the birds, which Jesus
explained as follows: “When anyone hears the mesahgut the kingdom artbes not
understand itthe evil one comes and snatches away what was solws heart” (Matthew
13:19). This means that, people wdmnotunderstandhe message about the kingdom of
heaven will not believe and be saved. On the dthad, the seed spread in good soil is “the
man who hears the word andderstandst. He produces a crop, yielding a hundred, sixty, or
thirty times what was sown” (Matthew 13:23). Theref the fundamental difference
between the wasted seed scattered along the pathaifruitful seed scattered in good soil is
whether the persamnderstandshe Word of God. God’s farmers, CRE teachers, laave
responsibility to sow the seed of the Word of God imanner that helps their students
understand God’s message.

The two types of farmland, the path and good seydresent two types of learning
identified by educational psychologists. The patimisolizes learning through rote

memorization, which is simply learning to repeatvneformation in the exact form that it
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was taught. The good soil symbolizes meaningfuhieg, defined as having a meaningful
understanding of the content as related to a stademor knowledge and experiences. The
teaching strategies that CRE teachers use detesmwinether their students engage in
meaningful learning and truly understand the WdrG@od or rote memorization and then can
only repeat the lesson verbatim. When CRE teachake an effort to use teaching strategies
that promote understanding, the students will be happly the Word to their daily lives

and produce a bountiful harvest. However, if teesléilize rote teaching strategies where
students simply memorize the message of God, stsig@th not understand God’s Word and
will be unable to apply God'’s principles to theues. The devil then steals the seed of the
Word of God, resulting in just a nominal professarChrist. Therefore, CRE educators
should use teaching strategies that promote mefahiegrning by their students.

To illustrate, a lesson in the SS1 CRE curricufoouses on nine methods of holy
living in 1 Peter 1, including mental preparatiobgdience to God, nonconformity to sin,
dependency on God, and prayerfulness (lllori, 199Bjs lesson could be taught by first
directing the students to copy the nine method®sobf living in their notebooks, followed by
choral repetition of the nine methods until thedstuts have the content memorized. When
faced in the future with the opportunity to engagexam malpractice, will students taught in
this fashion be able to apply any of the nine mashaf holy living that they memorized in
CRE class to prevent the temptation to cheat? Soagtthe seed onto the path was a lazy
effort by the farmer and only resulted in wastingd@ seed. Likewise, while teaching in a
rote fashion is easy and takes little advancedgregjon, it wastes God’s Word because the
students will not understand the message, whidedgssary for applying the Word to their
lives. God has entrusted his CRE farmers with tleeipus seed of His word, so CRE
teachers need to make the effort to ensure thattéaeh in a manner so that God’s seed

grows in a bountiful harvest.
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The fundamental difference between teaching formmegul learning and teaching
for rote memorization is whether the teacher rel#ite lesson’s content to the students’ prior
knowledge and life experiences. Meaningful learngngccomplished when a new concept is
not just known, but is fully understood by the €ntd Teaching for meaningful learning is
advantageous because the students will be abfgpty what they learn in school to their
daily lives. The opposite of meaningful learningoge memorization where students simply
memorize new information. Because information ledrhy rote memorization is not taught
in the context of students’ experiences, studesuisonly repeat the new information in the
exact same context in which the material was tauerefore, the students might be able to
write the nine methods of holy living on an examt they will be unable to apply the
knowledge to their daily lives in such situatiomsstiae temptation to engage in exam
malpractice. Therefore, teaching for meaningfuines is desirable because the knowledge
is not just known, but is also applied.

To sow CRE lessons on good soil, CRE teacherddHicst critique their current
teaching strategies to determine whether theyeaehing in a manner that leads to rote
memorization. Rote memorization results when ahteasimply presents the content of the
lesson, like the nine methods of holy living, with@onnecting the information to students’
prior knowledge, daily experiences, or the previGIRRE lesson. To make a lesson
meaningful to students, three steps are necedSast;.the teacher must activate students’
relevant prior knowledge and experiences. Every GREon is relevant to students’ lives
and experiences because God divinely created Hisl Wiasuch a way that the bible is
directly applicable to common experiences. Dedpiéefact that students will already have
relevant knowledge about each CRE lesson, simpiyngadhat prior knowledge does not
guarantee that the student will automatically appé/prior knowledge to the new lesson

(Driscoll, 2005). The teachers’ role is to credipategrate the content of the lesson into
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students’ relevant experiences. To do this, thehteraneeds to consider their students’
lifestyles and brainstorm experiences that studeswe that are relevant to the lesson at
hand. Then, every CRE lesson should begin by @ehts stating the objective of the lesson
and then briefly relating the lesson to the stuslemtperiences. For example, a teacher might
begin the holy living lesson by stating that studemill learn nine methods of holy living and
then by asking a few students to describe a pdhsynknow who has lived a holy life. With
each example, the teacher should ask for habitsitbaerson engaged in that helped them
live a holy life. By doing an opening activity thettivates students’ prior knowledge and
experiences, the teacher helps orient the stutiemtbat they will be learning and how it will
be useful to them.

After activating students’ prior knowledge, themed step in teaching for meaningful
learning is to make the instruction meaningfulite students. If a teacher presents material
that does not make sense to a student, then stug@hitesort to memorizing the material
(Driscoll, 2005). Imagine a lesson where a teastaed “Gird up the loins of your mind.” If
the teacher does not explain the meaning of theratnt, then the students will resort to
memorizing the statement. When students memoheg,learn the content in isolation from
other knowledge and experiences and will be un@otgply the knowledge to a new
situation. However, when the teacher explains teaning of the statement and relates the
statement to the students’ prior knowledge and msmpees, then the students will not have to
memorize the statement because they will undergtendnderlying meaning. Every concept
that the teacher covers in a lesson should be ieepl@and connected to students’ prior
knowledge and experiences. For example, the teaawsels to explain each of the nine
methods of holy living. The teacher should not assthat the students can develop a

meaningful understanding of any concept withouttéaeher’s instruction.
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There are four major strategies whereby teachersneke instruction meaningful to
students. The first strategy of teaching for megfuhlearning is to ask meaningful
guestions. Note that simply asking a question do¢gacilitate meaningful learning. Instead,
the type of question that is asked determines venetiudents will engage in meaningful
learning or rote memorization. To teach for meafuhigarning, students must think deeply
before they are able to respond to the questiorstians that can be answered with “yes” or
“no” are rote questions. For example, “Did Josepé & holy life?” does not require the
students to think deeply. Questions that can bevenesl by simply repeating what the
teacher has previously said are also rote questidfsat type of questions are rote
guestions?” would be an example. Rhetorical questito not require an answer from
students, such as “Questions that can be answgraidhply repeating what the teacher has
previously said are rote questions, right?” Thgetpf question, too, does not demand a
meaningful response from students.

On the other hand, meaningful questions requeestadents to think deeply. A
meaningful question is, “How did Joseph’s life demsimate holy living?” A question like this
requires students to apply the lesson to a novdkst, which fosters meaningful learning.
Meaningful questions typically begin witnhy...? How does...? What is an example of...?
Why did Joseph run away from the pharaoh’s wifewtdo you know that Joseph was living
a holy life? What is an example of a person yowkmdo has lived a holy life? All of these
guestions require students to think meaningfullguatthe lesson, apply the content to a new
context, and foster a meaningful integration of @HRE lesson into students’ experiences.

Asking good questions have two benefits. Firsprasiously described, meaningful
guestions require the students to think deeply ath@ucontent that has been taught and
therefore promotes meaningful learning. A secomebeof asking good questions is that

students’ responses help the teacher determindheuhite students have understood the key
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points of the lesson. An incorrect answer providésrmation about the aspects of the lesson
that the students still do not understand. Thehteraihen knows that they need to spend more
time explaining that concept so the students hawneaningful understanding.

Since students have to think deeply when answerimganingful question by
applying what they have learned to a new contbetly bftentimes cannot answer
immediately after the teacher poses the questibetefore, a teacher has to learn how to use
adequate wait-time. After asking a meaningful goesthe teacher has to wait for the
students to think about their response. Quietltingifor students to respond is often
difficult, so the teacher might have to count sipwad ten before a student will venture an
answer. If the teacher has counted to 15, theraperthe students did not understand the
guestion so the teacher should think of a way pbnase the question that would be more
comprehensible.

To summarize, the first teaching strategy to magerecept meaningful is to ask
meaningful questions. Another teaching strategyftisiers meaningful learning is to
illustrate a concept by telling a story. The stooyld come from the bible, the teacher’s
personal experiences, or the story could be fiaelisguch as an African tale that illustrates
the point. When discussing the principle of nonoomiity to sin, the teacher can illustrate
with the story of Joseph fleeing from the pharaatife. After telling the story, the teacher
should ask the students questions about the sia@gdure that they understand the
relationship between the story and the concept.plingose of telling a story is to illustrate
an abstract concept in a context that is more agleand understandable to the student.

A third strategy for making instruction meaningigikto ask students about their
related experiences. When teaching about obedterfGed, the teacher can first give an
illustration about a time when they were obediertod’'s commands and then ask students

for examples about times when they were obedienstAdents share their stories, the
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teacher should use directing questions to as®sittident in articulating the relevance of
their story to the lesson. For example, if a stuidielfs a story about a time when they were
helpful to their parents, ask them to name Godiarcand that they were obedient to and
then ask them how the story relates to holy liviagking students about their relevant
experiences is beneficial because it encouragdsstsito apply the knowledge that they are
learning in school to the practical situations thoetheir daily lives.

The fourth teaching strategy to foster meaninghderstanding is to use analogies.
Some of the content to be taught in CRE might et directly related to the students’
experiences as illustrated in the bible becauskedlifferences between the cultural
experiences of Nigerian youth and Jewish adultthése instances, a teacher can present an
analogy, a more relevant situation that is conadlytsimilar to the lesson in the bible. For
example, | observed a student in their teachingtw&who was teaching about Abraham’s
obedience to God in sacrificing his son. Studamt¥S1 would have difficulty in
understanding the surrender necessary to be ollédi&od’'s command to sacrifice a child.
Therefore, the teacher used a conceptually simitaation that the JS1 students would
understand: God commanding the students to seif #tleir possessions and move into the
bush to live with the Fulani as a missionary. Bgrtlasking meaningful questions about how
the students would feel in the more pertinent sibmathis teacher was able to effectively
teach in a way where the students had a meaningtidrstanding of the concept of
obedience to God.

Once the lesson has been taught in a meaningfuioia, the final step to teach for
meaningful learning is to require the studentss®e the new information in different
contexts. One of the most important goals of edagas for students to be able to transfer
new knowledge into contexts outside of the clagsr@driscoll, 2005). However, educational

research has demonstrated that transfer of knowlexigew contexts is very difficult for
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students (e.g., Cheng, Holyoak, Nisbett, & Olig&86). Consequently, teachers have to
explicitly teach students how they can apply the Reowledge into contexts outside of the
classroom. Teachers therefore have to concludelessbn by explaining how the new
information can be applied to practical situatidfst example, the lesson about the nine
methods of holy living can be concluded by posingraptation that students regularly face,
such as the possibility of engaging in exam malmacand asking the students how they
would apply the nine methods of holy living to gieuation. Homework assignments can
accomplish the final step in teaching for meanihtgfarning by having each student apply
the lesson’s content to a situation that was regtudised in class. A homework assignment
that requires students to repeat information tret @overed in class promotes rote
memorization because the students simply repeattihgs of the teacher. However, a
homework assignment that requires the studentsr& &bout situations that were not
discussed in class can foster meaningful learning.

To summarize, three steps are necessary for teatin meaningful learning: activate

9

students’ prior knowledge, make the instruction megful, and require the students to apply

the new knowledge into different contexts. Fouatstgies can be used to make the
instruction meaningful to students: asking meanihgtiestions, telling stories, asking
students for their relevant experiences, and usnajogies.

A fundamental difference between teaching stratetlfiat encourage rote
memorization and teaching strategies that resutteaningful learning is the quality of
activity that the student is engaged in throughbetiesson. Students will learn via rote
memorization if they are required to repeat infaiiorathat the teacher has presented.

Meaningful learning occurs when the students anepadled to actively think about the

information presented by the teacher. Studentacieely engaged when they are required to
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answer meaningful questions and think about howrtaterial applies to their own
experiences.

The strategies that teachers use in the classirtirance how students learn.
Teaching CRE for meaningful learning is considerddadtter than teaching for rote
memorization because students who understand C&Rkébée to apply the lessons to their
daily lives. To foster meaningful learning, teacheeed to abandon teacher-centered
methods where the teacher lectures and studenydrdopmation into their notebooks.
Instead, educators need to make an effort to nteeteaching student-centered where
teachers focus on making CRE meaningful to theestisd When teachers use student-
centered teaching practices, students will be raoceessful in learning.

In conclusion, teaching for meaningful learninggsebur students truly understand
and apply God’s word to their lives. Jesus saidl ‘tth@ seed that fell on good soil is the
person who hears the word and understands it. éblupes a crop, yielding a hundred, sixty,
or thirty times what was sown.” When CRE educateesh using strategies that help their
students understand and apply God’s word to thais) then they are scattering God’s Word

on fertile soil that will surely produce a bountitwop unto God’s glory.
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