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Abstract

Academic malpractices are widespread across Nigéna explanation for this may be that
Nigerian students do not understand those studgvi@irs that are ethical and those that are
unethical. Therefore, the purpose of this study weaglentify the types of behaviours that
university students believe are acceptable. Twodredh and fifty-two university students
enrolled in the education program rated the acbdjiyeof 30 study practices, some of which
were ethical and others were unethical. The reshitsv that most students found cheating
behaviours as never acceptable. However, therearagderable variability in the judgments

of the acceptability of ethical study practices.c&amendations for teaching and future
research were made.
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Introduction

Around 70% of university students in Nigeria adtoiengaging in academic
malpractices (Korb, under review). The most frequmealpractice behaviours are relatively
unsophisticated such as reading a peer’s answpt daring the exam. However, educators
need to continue to examine the factors that pratyaents to cheat with the goal of
identifying strategies to decrease the frequen@catiemic malpractices in Nigeria. A
thorough understanding of why students engage Ipraxtices based on quality empirical
research is necessary for educators to identifytieols to the malpractices scourge.

According to Murdock and Anderman (2006), studewotssider three questions when
determining whether to cheat: a) What is my purpbg Can | do this task?, and c) What are
the costs associated with cheating? The first quredcuses on a student’s educational
goals. A student who adopts performance goals asicut-performing their peers or
obtaining a certificate will tend to cheat moreguently than a student who adopts mastery
goals with a focus on mastering the educationalesinThe second question focuses on a
student’s self-efficacy, or belief in their capéi®k in school. A student who does not believe
they can pass the exam will cheat more frequeh#y & student who is confident in their
abilities. The final question, which is the focdghas paper, is the cost associated with
cheating. Before deciding whether to cheat, a studél weigh the costs of cheating with
the potential reward. If the cost of cheating (ipeinishment) outweighs the reward (i.e.,
passing the exam), then the student will not chidat. cost of cheating includes the
punishment that will result if they are caught dhvepas well as the cost to their self-image.
A student’s self-image suffers when he behavesayswhat violates his norms of acceptable
behaviour. Therefore, a student will not engageheating behaviours that he believes will

hurt his self-image of being a moral individual eweithout the threat of being caught.
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The facts of academic malpractices in Nigeria areobows. First, a high percentage
of Nigerian students actually do engage in malprast Second, students should not engage
in behaviours that they view as morally unaccegta®he explanation for the high rate of
cheating behaviours may be that Nigerian studemtsol understand which types of study
behaviours are morally acceptable. In other wafdsstudent believes that reading their
peer’s answer script during an exam is morally ptatge, then engaging in that behaviour is
not considered as a cost to one’s self image. Thgoge of this study is to identify the types
of behaviours that university students believeaaeeptable.

Research Questions

Two research questions guided this study. Fist\@erian university students
believe that engaging in academic malpractice ¢gtable? Second, do Nigerian university
students correctly differentiate between acceptsioidy behaviours and unacceptable
cheating behaviours? These research questionsagidressed by asking university students
to rate the acceptability of a range of cheatingaveours and ethical study practices.

Methods
Participants

Four different questionnaires, one of which wasgtestionnaire for this study, were
distributed randomly as continuous assessmenttarethie 850 students enrolled in the
educational psychology core course at the Uniweddiflos. Because students randomly
received different questionnaires, the participamthis study represent a random selection
of students enrolled in this course. The studyigpégnts included 252 students in the 200-
level education program (54% male, 46% female).t\dbthe students were admitted to the
university through direct entry (44%), 31% of thedents went through the remedial
program and 24% enrolled through UME. The averagead the participants was 24.0 years.

Instrument
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A questionnaire listed thirty different types @Hhaviours that students engage in to
pass their exams. Participants rated each of thffeeent types of behaviours on their
acceptability. The behaviours were divided inteéhsections: before the exam, during the
exam, and after the exam. Some of the behaviours tygical study practices, such as
“study for the exam with a group of students.” @thecommon but acceptable study
behaviours were listed, such as “memorize the toklj See Table 2 for the list of ethical
study practices. Mixed in with ethical study praes were unacceptable cheating practices,
including “give another student the answer whery @sk for help in an exam” and “pay the
lecturer to give you a higher grade.” See Tablerlle list of cheating practices. Participants
were instructed to rate how acceptable each bellai®n a nine point scale froin Never
Acceptabldo 9: Always Acceptable.

Procedure’

At the end of a class session, the instructor g@neetions for the questionnaires and
class representatives distributed the questiomn&iréhe students. Because students were
receiving course credit for completing the questaires, they had to list their name and
matriculation number on the completed questionndioeencourage students to complete the
guestionnaire honestly, the following proceduresaewesed to assure students that their
responses would never be linked to them personaldplid line was drawn immediately
below the area where they were to write their nanmgmatriculation number with the words
“Do not write your name below. The top section wi#l removed upon submission” written
in all capital letters. The instructor informeddtuts that as soon as they submitted the
guestionnaire, their name and matriculation numnmarld be cut off along the solid line so

they would receive credit for completing the quastiaire, but they could not subsequently

! The same procedure was used as in Korb (in press).
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be linked to their responses. The questionnaires veturned by the students to the
instructor within three weeks.
Results

The first research question asked whether Nigemaversity students believe that
engaging in academic malpractice is acceptableafide seen from Table 1, the majority of
university students believe that most cheating ielias are never acceptable. Except for
four types of cheating behaviours, over 85% of stiisl agreed that these cheating behaviours
were never acceptable. The four exceptions inciideing answers during an exam (i.e.,
give help during an exam, place the script so stisdean read your answer, and ask for an
answer during an exam) and copying another stusl@ahtinuous Assessment. However,
the percentage of students who rated these foavibmlrs as never acceptable was still over
60%.

The second research question asked whether Nigamigarsity students correctly
differentiate between ethical study behaviours amatcceptable cheating behaviours. Table 1
demonstrates that most students acknowledge tkatiny behaviours are never acceptable.
Table 2 shows participants’ judgments of the acdafty of ethical study behaviours.

There are two debatable study behaviours listdthble 2: complete Continuous
Assessment with peers and beg the lecturer toaserthe final grade. Depending on one’s
perspective, these behaviours could be listedtireeiTable 1 with unacceptable behaviours
or Table 2 of ethical behaviours. As can be seeiveusity students also considered
completing Continuous Assessment with peers apataele study behaviour with almost as
many students reporting that it was never accepti@%) as always acceptable (18%). Most
students considered begging the lecturer to inergagr final grade as never acceptable.

For each of the ethical study behaviours, an ovacakptability score was calculated

by computing the mean judgment across participdratisle 2 ranks the study behaviours that
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Table 1. Percent of Students Respondiieger Acceptableo Cheating Behaviours.

Cheating Behaviour Percent Mean SD
Give another student the answer when they askdiprin exam 62% 1.96 1.65
Place script so that your peer can read your answer 71% 1.73 1.56
Ask another student for an answer during the exam 3% 7 1.73 1.55
Copy another student's Continuous Assessment 75065 1.38
Read another student's answers on their exam script 85% 1.54 1.66
Obtain exam questions before the exam 87%.37 1.06
Trade scripts with another student so that theyewmur answer 89% 1.30 1.19
Ask another to impersonate you for the exam 90%.29 1.16
Use handsets to get texts from another personamsivers 90% 1.26 0.95
Trade scripts during the exam so you write an angweyour peer 90% 1.25 1.10
Use handsets to send texts to other people witlheass 91% 1.24 1.06
Arrive early to the exam hall to write answers ba table 91% 1.23 0.91
Write answers on exam script before the exam 92%23 1.05
Use handset to store answers 92% 1.23 1.01
Write answers on body, clothing, or personal beilogs) 93% 1.23 1.02
Bring portions of the notes or textbook into thé ha 93% 1.23 0.99
You impersonate another person for an exam 94%23 0.92
Pay the lecturer to give you a higher grade 94%.19 0.92
Bring sheet of paper into exam hall with answernsten on it 94% 1.17 0.81

Note.SD = Standard Deviation.
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Table 2. Students Rankings of Acceptability of E#hiStudy Behaviours.

Percent

Study behaviour Mean SD Never Always

Get exam questions from previous year to study from7.83 2.00 2% 63%

Ask lecturer to clarify questions from lecture 7.62.14 3% 62%
Copy other student's notes from a missed lecture 05 72.26 1% 45%
Study for exam with a group of students 6.7829 0% 37%
Ask classmates to clarify questions from lecture 736.2.33 1% 37%
Memorize the textbook 5.400.78 0% 6%
Complete Continuous Assessment with peers 489 294 22% 18%
Ask lecturer for notes that were missed in class 9732.79 26% 14%
Memorize notes word-for-word 3.82.81 31% 12%
Study alone when classmates study as group IO 32% 4%
Beg thelecturer toincreaseyour final grade 133 111 8% 1%

Note.Scale ranges from 9: Always to 1: Never AcceptaBle.= Standard Deviation.

Bold behaviours are debatable about whether theegthical.

students rate as most acceptable to least acceftatdd on this mean acceptability score.
University students ranked studying from the prasigear’'s exam as the most acceptable
study behaviour and studying alone while classmatestudying as a group as the least
acceptable study behaviour (with the exceptiormefdebatable begging). Perhaps the most
striking result from Table 2 is the large standaedliations of the mean acceptability score.
The largest standard deviation of the unaccepthlty behaviours listed in Table 1 was
1.66. All but two of the ethical study practicestdid in Table 2 have considerably larger
standard deviations than the unethical practisésdiin Table 1, indicating that there is
substantial variability in the judgments of the gui@bility of these ethical study practices.
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This is particularly noteworthy for completing tBentinuous Assessment with peers, asking
the lecturer for notes that were missed in clasd,raemorizing the notes word-for-word.
Almost as many students rated these three behavasunever acceptable and always
acceptable. Clearly, university students have camnably varying judgments of the
acceptability of these study practices.

Discussion

Nigerian university students generally agreed thast cheating behaviours were
never acceptable. However, Korb (under review) tbtlmat 70% of university students have
engaged in academic malpractices. Therefore, fgaal explanation that university
students do not understand which types of behaviang morally acceptable is clearly
incorrect. Even though most students realize thaating is never acceptable, they persist in
cheating. Therefore, educational researchers shmaxticonsider situational factors that
might influence cheating behaviours.

Murdock and colleagues examined situational otesarfactors that affect American
students’ judgments of the acceptability of chep{iurdock, Miller, & Kohlhardt, 2004).
They found that students’ judgments of the acceltiabf cheating actually has two
components: the extent to which cheating is judggethorally acceptable and the extent to
which cheating is justified in a particular sitwati In their study, students’ ratings of the
moral acceptability of cheating was not influenbgdlassroom factors. However, the
justification of cheating was influenced by classrofactors. Students rated cheating as
justifiable in classrooms with uncaring teacherd kv quality teaching practices.
Therefore, Murdock and colleagues concluded theisis to cheat are influenced not just
by whether cheating is considered right or wrond,dy the extent to which cheating is
considered justifiable in a particular situatiomeTpresent study only examined the extent to

which Nigerian university students viewed cheaasgnorally acceptable. Additional
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research should replicate and extend the findihdgduvdock and colleagues among Nigerian
students: in which settings do Nigerian studergsncheating as justifiable?

This current study supports Korb’s (under reviémlling that most cheating
practices are relatively unsophisticated, includhgring answers during the exam and
copying Continuous Assessments. This study fouatttiese malpractices were rated as
acceptable more often than more advanced malpeaciiech as impersonation, carrying
answers into the lecture hall, and paying the lecttor a higher grade.

Recommendations

This study found that there is considerable vamain the judgments of acceptability
of ethical study practices, providing evidence tlnaversity students are not certain about the
right way to study. Thus, teachers need to spesssdime educating students about positive,
effective study skills. Few students understandws®lgood study practices without explicit
instruction (Weinstein, Meyer, Husman, Van Matesrtgt, & McKeachie, 2006). Therefore,
direct instruction in study skills is necessaryt Ewample, teachers should instruct their
students on how to set goals for their educationedbas specific study practices such as
effectively reading textbooks and studying notastiie exam. When teachers spend the time
necessary for teaching study skills, then studeiitsiot be uncertain about ethical study
practices and will be more prepared for their exalissMurdock and Anderman (2006) note,
students who are confident in their abilities eregagless cheating behaviours.

Second, teachers need to demonstrate excelletice atassroom by using good
teaching practices and showing concern for thaolestts. Murdock and colleagues (2004)
found that students who thought cheating was moualacceptable may still think that
cheating is justifiable when they are in a clashwwibad teacher or a teacher who does not

appear to care for their students. Therefore, &x@atan contribute to the “War against
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Malpractices” by using high quality teaching preet as well as demonstrating that they care
for their students’ welfare.

In order to maximize learning of the entire couwreatent, teachers should rotate
exam questions. This study found that studentsl Isttedying from the previous year’s exam
guestions as the most acceptable study practigg.imblies that most students study from
previous exam questions. If students know whiclstjoes will be on the exam, they will
only study those questions but will ignore the dghe content that was covered in class. By
writing different questions for every exam, studewntll be obliged to study the entire content
and therefore learn more in the class.

University students in this study were uncertaiowlwhether completing Continuous
Assessments with a group is an acceptable pra@mesequently, when assigning
Continuous Assessments, the teacher needs todreatleut whether the assignment is to be
completed independently or as a group. In somatsitos, group work can be beneficial.
However, the teacher needs to carefully considepthrposes of assigning a Continuous
Assessment. One purpose is to give students doedheir achievement in the class. With
group assignments, it is often difficult to detemmiwhether all of the students in the group
equally contributed to the assignment and thus kgual class achievement. Another
purpose of Continuous Assessment is to help tlehézainderstand what aspects of the
content that the students struggle with so theneracan adequately plan future instruction
(Woolfolk, 2007). Furthermore, Continuous Assessiséelp students learn by providing
opportunities for students to practice their skitlstain feedback about their performance,
and motivation to study (McKeachie & Svinicki, 2Q0@Vith these latter goals, independent
completion of Continuous Assessments is often rhereficial than group work.

Finally, educational researchers need to contionelecting empirical research to

ascertain the factors that contribute to cheatingragyst students. When educational
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researchers have a good understanding of situatiomich cheating occurs, then they can

recommend strategies for preventing future academaipractices.

Conclusion
Most Nigerian university students understand tieatdamic malpractices is morally

unacceptable. However, the high rate of studentsevigage in malpractices demonstrates

that situational factors must influence studentshieat in under specific conditions. Future
research should identify the situational factoeg thfluence university malpractices.
References

Korb, K. A. (in press). Accuracy of students’ b&diabout the frequency of academic
malpracticesJournal of the Nigerian Academy of Education.

McKeachie, W. J. & Svinicki, M. (2006McKeachie’s teaching tips: Strategies, research,
and theory for college and university teach@?2th ed.) Boston: Houghton Mifflin.

Murdock, T. B. & Anderman, E. M. (2006). Motivatiainperspectives on student cheating:
Toward an integrated model of academic dishon&stycational Psychologist, 41,
129-145.

Murdock, T. B., Miller, A., & Kohlhardt, J. (2004kffect of classroom context variables on
high school students’ judgments of the acceptaalid likelihood of cheating.
Journal of Educational Psychology, 985-777.

Weinstein, C. E., Meyer, D. K., Husman, J., Van éd&tone, G., & McKeachie, W. J.
(2006). Teaching students how to become more gicaéad self-regulated learners.
In W. J. McKeachie & M. Svinicki (Eds.McKeachie’s teaching tips: Strategies,
research, and theory for college and universitycteas(12th ed.; pp. 300-317).
Boston: Houghton Mifflin.

Woolfolk, A. (2007).Educational Psychologfl0" ed.).Boston: Allyn and Bacon.

12



